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CHAPTER I 
INTRODUCTION 
l. Statement of the Problem 
Honesty and integrity are virtues which need to be a part of every 
nurse. Some nurses have learned these characteristics as young children 
while others must build further on an earlier moral foundation. The 
school of nursing has a responsibility toward its students to help them 
develop their veracity. The problem then is to determine how students 
react to the method or methods chosen by the school of nursing to ac-
complish this end. 
2. Purpose of the Study 
The purposes of ttlis study are: 
l. To determine the opinion of student nurses on the value of 
instituting a formal Honor System in this certain school of 
nursing in the New England area. 
2. To evaluate the students' knowledge and understandings of an 
Honor System. 
3. To evaluate the students' orientation to the Honor System while 
attending a certain college in the New England area. 
4. To determine future action and recommendations based on the 
findings of this study. 
5. To compare the school of nursing faculty's opinion of what 
the students believe about honor and Honor Systems, with the 
students' own opinions. 
-1-
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3. Justification of the Study 
This project was begun by the writer as a result of having heard 
students discuss their dissatisfactions at not being part of an Honor 
System in effect at a certain college which the students attend for 
four months during their preclinical period in nursing. The students 
felt that the college was discriminating against them by not allowing 
them to be a part of the Honor System while they were attending this 
college. The students did not like to have examinations proctored 
and also felt that the instructors were at fault because they did not 
see the cheating which was being done by the students of another school 
of nursing who shared the same classes. The senior students had signed 
Honor System cards but had been proctored just the same. The younger 
classes had not been given the cards to sign and were also proctored 
during examinations. 
The present curriculum plans are to be revised for next year. 
The new students will have to meet the college entrance requirements, 
and their academic work will extend over two semesters. The students, 
therefore, should be more a part of the college, including participation 
in the Honor System. If they are to be a part of the Honor System a 
few hours a day, should they not also be a part of an Honor System at 
their own school for the rest of the day? Should an Honor System apply 
only to academic work, or should it also include their nursing on the 
wards and their lives in the dormitory of their own school of nursing? 
These are some of the questions which may be answered as a result of 
this study. 
3 
Why should we need honor systems, codes, or other organized sys-
tems to inculcate honesty into a school system? Have we not learned 
very early in life to be honest above all else? "This above all to 
thine own self be true ..•. " Why does it not necessarily follow, then, 
that most children should be honest, and as they grow to maturity, 
should be even more responsible for their acts? 
Unfortunately, this sequence of events does not necessarily fol-
low, and children learn to cheat in school and out of school. As some 
of them grow to adulthood, they learn to cheat also in business. 
1/ 
Whitsal believes that we encourage cheating by forcing children 
to compete with their classmates for high grades, rather than placing 
the emphasis upon higher values of character development. 
1:1 
Crawford also feels that overemphasis on grades is probably one 
of the most important causes of cheating. He believes that this prob-
lem is one of the hardest for teachers to face and harder still for 
them to try to solve. He also believes that children of the elementary 
and high school level cannot operate on an Honor System when tests of 
adults show that two thirds of them are not honest. He does feel, how-
ever, that as children become more mature they can understand and operate 
a student form of self-government. 
1/Dottie Whitsal, "What Price Grades?" Peabody Journal of Education 
(May, 1954), 31:347-348. 
2/C. C. Crawford, "Why Children Cheat," National Parent Teacher 
(January, 1952), 46:24-26. 
ll 4 
Van Pool, on the other hand, feels that most people are 
basically honest, despite the fact that there is considerable evidence 
which claims that they are not trustworthy. He believes that our 
whole society is based on the belief that man trusts his fellowmen. 
However, he feels that most school systems are so organized as to dis-
prove this theory. For example, students are watched carefully, rules 
and regulations are jealously guarded, chapel is checked, uniforms are 
checked, attendance is taken, and monitors are put in charge of classes. 
1:/ 
Minor had this to say about the problem of handling dishonesty 
in the classroom: "Between primitive banishment for cheating and 
heavenly indulgence by the honor system, some better measure should 
be developed to cultivate honesty in the classroom." He also believes 
that the honor system is favored by those who wish to " .•.. cultivate 
honor by responsibility, and by those who wish to escape from unpleasant 
ll 
police duties." However, he feels that the fact that in 1930 college 
after college had tried an honor system and abandoned it, meant that 
the assumption that the college students had reached a mature stage of 
moral responsibility was incorrect. 
!i_l 
Remmer states: 
l/Gerald Van Pool, "Our Students Can Be Trusted," School Activities 
(February, 1954), 25:179-180. 
]jJ. B. Minor, "The Control of College Cheating," School and Society 
(August 9, 1930), 32:199-201. 
1/Ibid., p. 201. 
!i_/H. H. Remmers, Introduction to Opinion and Attitude Measurement, 
Harper Bros., New York, 1954. 
"From the point of view of society, the system of 
morals and customs is the social attitude which constitutes 
the matrix of attitude patterns of the individual in society. 
From the point of view of the individual, attitude consti-
tutes the individual's own evaluation of his conduct and 
desires in relation to the system of social values as he 
understands them." 
The attitude of society about honesty and dishonesty has a pro-
nounced effect on the ideals of our youth. An editorial in a recent 
5 
issue of Time Magazine bears this out, The social activities leader, 
J:./ 
Jose Suarez, at the University of Barcelona, organized an exhibition 
in which students could display their "chuletas" (academic slang for 
crib notes). Twenty-five exhibitors with their ingenious methods of 
cheating delighted students and even many of the professors themselves. 
Cheating is practiced universally in Spain, it was reported, and 
~I 
only those who are caught cheating are in disgrace. Suarez has this 
to say: 
"Passing an exam on the honor system would make the whole 
matter serious. How could one cheat after being honor-bound 
not to? It's better to be supervised. Then it's our wits 
against theirs." 
If their society then holds this viewpoint of condoning cheating, 
what can they expect from their young men and women as students and as 
future citizens? Will this "all you can get away with" attitude ex-
tend into their careers or business life? The future alone holds the 
answers. 
);./Editorial, Time Magazine (May 28, 1956), 67:52-54. 
~/Ibid., p. 54. 
6 
]) 
Ross would not agree with the Spanish concept of education. 
He believes that: "The standards the teacher sets for himself and 
his class either verbally or by his actions, help determine the kind 
of people his pupils will become." He continues: "The great reform 
needed in character education must involve creating situations in the 
school which enable boys and girls to practice good character under 
circumstances which would elicit the same good behavior." 
]j 
Neither would Lanhard agree with the University of Barcelona 
because, as he says, "A student is not intellectual today and moral 
tomorrow." Like Ross, he believes that the teacher should demand high 
standards, should insist on honesty, punctua~ity, and respect for the 
I 3/ 
property and rights of others. Topp and Eastburn- agree with this 
I 
concept when they say: "Each of us who teaches, regardless of the age 
of our students or the nature of the course we may be teaching, can 
establish in them, ideals of moral conduct." 
The honesty of students from elementary! school to graduate school 
is something which needs to be considered. ~any colleges have tried 
out various gradations of an honor system an~ later have given it up. 
Many junior and senior high schools have tried it out in parts of their 
programs, such as homerooms, assemblies, and>shops. Through the years, 
1/Lazarus Ross, "Thoughts on Character Education," Uigh Points (October, 
l953), 35:14-15. 
I 
1/Frank Glenn Lanhard, "Intellectual Standarfs 
of Higher Education (April, 1950), 21:185. 
Are Not Enough," Journal 
]./Robert F. Topp and Lacey A. Eastburn, "The! School and Moral Education," 
Journal of Education (March, 1954), 136:173. 
7 
the trend has been toward the organization of student governments in 
the schools. 
}j 
Stevens reported on a junior high school in which the students 
were so uncontrollable that all gatherings and assemblies were canceled 
for the remainder of the year. When it was time for student elections 
and the candidates wanted to speak before the entire student body, they 
requested a lifting of the ban. Administrators told them that the ban 
would be lifted if these students could control the group. The leaders 
took over, explaining their purpose to small groups. Meetings were 
held and a guide for behavior drawn up. An amazing transformation was 
effected, and the elections took place without any trouble. Later the 
students sponsored and wrote up an Honor Code which most of the stu-
dents signed. Many extra privileges, not dared before, were given to 
the students. Soon praise was given by storekeepers and others in the 
community for the greatly improved out-of-school behavior of the stu-
dents. 
This was a very dramatic improvement. Many experiments with an 
Honor Code do not yield such rapid results. Students must be convinced 
of the need for an Honor Code and of its worth. They must then formu-
late a code to meet their requirements. Not everyone will become honest 
automatically because a "system" of honesty has been established, but 
some of the faint-hearted or fringe students may be drawn into the circle 
of students who do have strong moral convictions. 
Andrew C. Stevens, "Junior High School Honor Code and Open Campus," 
California Journal of Secondary Education (October, 1954), 29:326-328. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
Research material on the value of honor systems seems to be 
rather limited, The writer could find no reports of studies done in 
this area in schools of nursing. Many schools of nursing, however, 
do have student government councils which help to formulate rules and 
regulations of student conduct. 
To have an Honor System does not mean that one does not have rules 
and regulations. Frequently criticism has been made of an honor code 
which shows that the individuals who are doing the criticizing believe 
that you are depending upon the students to know and do what is right 
without any regulation or direction. This is not true; civilization 
needs rules by which to conduct itself. With an Honor System, one 
hopes to develop a moral awareness, a personal sense of dignity and 
honor which will carry over into other fields and future life. Under 
an Honor System, the student is expected to uphold this honor whether 
it is by reporting herself for any violation of regulations, or the 
reporting of another, if it is a serious matter. If one student sees 
another doing something wrong, the first student should warn the offend-
ing one, ask her to report herself, and report her to the Honor Board 
if she does not report herself. Any serious academic violation is 
brought by the Honor Board to the Dean of the College and the Executive 
CoDBDittee. 
-8-
The college being studied has a system similar to the above. 
What about some of the other colleges who have had, or who now have, 
an honor code or system? 
]) 
Meineche, reporting on an Honor Code at Colby Junior College, 
had this to say: 
"A strong and active student government based on an Honor 
Code extending into every phase of college life, advised but 
not supervised by members of the faculty, can afford constant 
and effective practice in personal integrity and cooperative 
living." 
At Colby, students do not sign statements pledging honesty, nor 
are they compelled to report any misbehavior of other students. The 
faculty are also under the Honor Code. Orientation to this program 
9 
is given in meetings with "Big Sisters" and the Honor Board Comnittee. 
Meineche believes that lack of compulsory reporting of others does 
mean that some students can get away with dishonesty and not be penal-
ized, but she feels that this would happen under any form of govern-
ment as long as there are some who would find a way to get around the 
rules and regulations. 
On the positive side, however, she believes that the Honor Code 
brought these results: 
"l. Immediate increase in maturity of nearly every student. 
2. Growing belief that integrity is basic to successful 
living. 
3. An increasing awareness of what it means to be a member 
of a community--a respect for the rights and needs of 
others • 
.!/Charlotte Drummond Meineche, "Student Government and the Honor Code," 
Junior College Journal (April, 1953), 23:426. 
10 
4. A developing ability to discriminate, to make a decision 
on the basis of facts rather than on emotion.".!/ 
1.1 
Roberson feels that the Honor System of Virginia is one of its 
best-loved traditions. In this university, the students have an orien-
tation program consisting of a formal speech followed by small group 
meetings, The students then sign a card stating that they understand 
the Honor System and want to live under it. The university feels that 
the system works. 
Examinations are not proctored and students may go out for re-
freshments and may talk to other students. If two students observe 
suspicious conduct on the part of another, they confront the latter. 
If there is no cause for suspicion, the student is freed. If the stu-
dent goes to trial and is found innocent, the records are destroyed. 
3/ 
Mathews- reported on a study which was made at Ohio Wesleyan 25 
years ago on: "Attitudes of Students and of Faculty Members Toward 
Academic Honesty." The Honor System had been in existence there for 
25 years at the time of the study. A Personal Opinion Blank was con-
structed using an earlier form of the Character Education Inquiry. 
Thirty-six descriptions of concrete situations involving academic bon-
esty were included. The students and faculty were asked to signify 
whether the dishonest act was justified, unjustified, or doubtful. 
l/Meineche, op. cit., p. 4li • 
.f/John R. Roberson, "Honor System," Atlantic Monthly (June, 1950), 
185:95-96. 
1/C, 0. Mathews, "The Honor System," Journal of Higher Education 
~ovember, 1932), 3:411-415. 
ll 
The results showed that, in general, the students were more liberal 
in their attitude toward dishonesty than the faculty were. More than 
half of the students, moreover, did not believe that they should re-
port obvious cheating on the part of other students, whereas 67 per 
cent of the faculty felt that reporting was justified, 11 per cent 
doubtful, and only 22 per cent unjustified, 
The conclusions of the study were that students rationalized a 
great deal and, therefore, an Honor system was not the solution to 
academic dishonesty. 
In 1936 a disturbing situation developed at North Carolina Uni-
versity which threatened the concept of the value of its Honor System. 
After a great deal of adverse publicity and the suspension of 40 stu-
dents, it was decided that the system needed to be reorganized or 
dropped completely. A student committee drew up a questionnaire and 
circulated 2,615 copies, of which approximately 1,000 were returned. 
According to the Honor System in effect, one of the requirements was 
for students and faculty alike to report violators. The most signifi-
cant item on the questionnaire seemed to be: "Under an Honor System 
];I 
would you report a violator of the Honor System?" One hundred eighty-
seven answered "yes," 769 answered "no." These data showed that stu-
dents did not support the Honor System in theory. Two hundred sixty-
nine felt that failure to report a violator constituted a violation, 
.!/Franklin L. Burdette, "North Carolina Honor System," School and 
Society (June 6, 1936), 43:772-773. 
];/Ibid., p. 413. 
12 
whereas 685 did not feel that failure to report a violator was a viola-
tion. Of the total, 835 wanted to retain the Honor System and 142 
wanted to give it up. Most students wanted a student government with-
out faculty control and wanted violators to be punished by the student 
council. The people involved in conducting the study were concerned 
because of the attitude of students toward nonreporting of violators. 
The success of a system carried out under these conditions was ques-
tioned. 
.Y 
An unidentified report by a Professor of Education related a study 
which was made with certain students in a University school on an Honor 
System. A test was given to 72 freshmen and 57 juniors. This was a 
multiple choice, true and false type test of 30 questions. The papers 
were collected and then scored by expert scorers without making any 
marks on the papers. Later the papers were given back to their owners 
and corrected in class. There were many changes and completions made. 
Thirty-three freshmen and 14 juniors changed their papers, with a total 
of 83 freshman changes and 28 junior changes. A careful check of the 
students' records was made. Retesting was done in the same manner at 
the beginning of the next semester. There were also some changes, but 
not in proportion to attempts to make grades, get off "low" standing, 
and get into fraternities and sororities. There seemed to be a definite 
correlation between trustworthiness and achievement. This professor 
concluded that even under an Honor System there is "much dishonesty on 
Anonymous, "Honesty in College Examinations Under the Honor System," 
School and Society (April 26, 1930), 31:577-580. 
13 
}) 
written examinations." 
!:.I 
Campbell made a study at the School of Education of the Univer-
sity of Texas in which he compared honesty under an Honor System and 
later under a Proctor System after the school had voted to give up the 
Honor System. He gave the Ohio State Literacy Test, collected the 
papers, and corrected them without marking them in any way. Changes 
and completions were made in some papers. The classes did not know 
the type of study which was being made and later he repeated his ex-
periment under the Proctor System. There was considerably less cheat-
ing under the former Honor System than under the present Proctor System. 
Lists were made up of 30 titles of books, 20 of which were real and 10 
fictitious. Students were asked to check the titles of books which 
they had read. Again there was more falsifying under the Proctor Sys-
tem than there had been under the Honor System. He deduced that stu-
dents in general were more honest when under an Honor System. 
}.I 
Norman, reporting on an Honor System in Amarillo High School, 
had some interesting observations to make. Their system did not in-
volve student self-government or nonproctoring of examinations, but 
rather a code of voluntary obedience to rules and regulations. He 
.!/"Honesty in College Examinations Under the Honor System," op. cit., 
p. 580. 
!:_/William Giles Campbell, "A Comparative Investigation of the Behavior 
of Students Under an Honor System and a Proctor System in the Same Uni-
versity," Southern California Education Monograph, Number 6, The Uni-
versity of Southern California Press, Los Angeles, California, 1935. 
}_/R. B. Norman, "Honor System in Amarillo High School," School Acti-
vities (February, 1949), 20:184-185. 
14 
believed that force should not be used but that democratic principles, 
good teacher-student relationship, and persuasion should be the moti-
vating factors. At this school the "Voice of the Honor System" was 
heard almost daily over the loud speaker system at the opening eKer-
cises. A student speaking anonymously would appeal to higher motives 
for proper conduct or give a sales talk for some part of the system. 
The students in this school had certain liberties, such as non-
supervision between classes, in the corridors, at lunch, at paying en-
tertainments, etc. There was never a threat of penalty made against 
the violators. Instead it was attempted to show that the penalty is 
social disapproval; violation against their fellow students. 
Many colleges today do have Honor Systems in one form or another. 
A few are: Radcliffe College, Gordon College, Simmons College, and 
Skidmore College. 
y 
Radcliffe College reports that its Honor System applies com-
pletely to the library and dormitories, and in part to the classrooms. 
The students have a "minimum" amount of proctoring which the administra-
tion feels is necessary to see that any infraction of rules is reported 
by the proctor. The college authorities feel that this relieves the 
student from compulsory reporting of any violation by her fellow students. 
:Y 
Gordon College, a theological school, has an Honor System which 
l/Judith Seltzer (comp.), The Red Book, Pamphlet of the Student Govern-
ment Association of Radcliffe College, 1955-1956. 
1/Student Council of Gordon College, Danger, Look Inside, Pamphlet, 
1953. 
15 
is comparatively new. Here it is felt that a person who observes some-
one else doing something questionable should speak to the person com-
mitting or omitting the act. If this does not work, then the student 
should be reported. 
ll 
Simmons College, a vocational college primarily for women, has 
an Honor System which has been in effect for many years. Nonconform-
ists should be reported, according to its interpretation of the code. 
~I 
Skidmore College has an Honor System which is in effect in 
classrooms and dormitory life. There are no proctors during examina-
tions because it is believed that only through such honesty do the 
students become truly educated. 
All these colleges state in their brochures that they believe the 
Honor System is effective in their colleges. Some approach the need 
from a religious point of view, others from a moralistic aspect. All 
are working for the same goal, however, to make happier, more mature 
students who can learn to govern and control themselves so that they 
may be successful in their life work. 
11 
In 1932 the University of Utah conducted a survey in which 
l/Student Government Association of Simmons College, The Simmons Honor 
System, Pamphlet, 1955. 
~/Student Government Association of Skidmore College, The Skidmore 
Honor System, Pamphlet, 1953. 
1/John T. Wahlquist, "The Honor System in American Colleges and Uni-
versities," School and Society (June 10, 1933), 37:757-760. 
16 
letters were sent to 100 institutions including all state universities 
and the better-known, private colleges and universities. Of the 81 in-
stitutions which reported, 34 were state universities, li state colleges, 
two urban institutions, and 34 private colleges and universities. There 
was representation from 40 states and the District of Columbia. 
This survey showed that there was a great variety in the practice 
of an Honor System. Some had the "complete" Honor System and felt that 
it worked; others had it in part. Some required proctors, statements, 
and special seating arrangements; others none. One (University of 
Wyoming) claimed that according to the students, "instructors are pri-
marily responsible for much if not most of the cheating which now goes 
.!./ 
on in our classes .... " 
The conclusions of this study were: 
"1. The Honor System is more common in private colleges than 
in public institutions; (30 per cent to 13 per cent). 
2. More institutions have used and given up the system than 
those who were using it at the time of the study. 
3. The most frequent cause of failure is lack of student 
cooperation. 
4. The Honor System succeeds best in a small compact pro-
fessional school or in private colleges where it has the 
support of tradition."]) 
,!/Wahlquist, op. cit., p. 760. 
CHAPTER III 
METHOD OF INVESTIGATION 
1. Scope of the Study 
An anonymous questionnaire of ten items was made up by the writer 
and given to the 48 faculty members who work fairly closely with the 
students. This questionnaire was given with the hope of obtaining some 
idea of the faculty's opinion of what the students believed they had 
for an honor system or code, or if they wanted to formulate one. It 
was also hoped that this questionnaire might be a beginning step in 
orientation of the faculty to an honor system should the students later 
vote for one on the basis of the findings of this study. Thirty-six 
or 75 per cent of the faculty questionnaires were returned. 
The second questionnaire of 30 items was also made up by the 
writer and given to the student nurses. Seventy-nine students were 
present at a mass meeting at which the writer spoke briefly of the 
purpose of the study and the proposed curriculum change. An impartial 
explanation of an honor system was given and a request for questions 
if necessary. No questions were asked except for two concerning the 
mechanics of answering the questionnaire. 
Thirty-five students were on affiliation at three other schools 
of nursing. Nine were home on vacation and 59 were on duty or had the 
day off duty. This made a total of 182 questionnaires distributed. 
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A questdonnaire with a simple letter of explanation about the study 
(see Appendix A) was forwarded to each student who had not been pres-
ent at the meeting. Separate letters were sent to a representative 
of the group of students at each affiliating school. A follow-up letter 
was sent to one of these representatives because of the tardy return of 
the opinion blanks. 
One hundred thirty-eight or 75 per cent completed questionnaires 
were returned. Four others were also returned, three without class 
identification and one too late to tabulate. Of these 138 students 
there were 55 first-year students, 44 second-year students, and 39 
nurses in their third year. Each of these classes consisted of a 
junior and a senior division. 
2. Description of the Method 
The first part of the student questionnaire was based on informa-
tion obtained from the Honor Board Chairman at the college being studied, 
as well as from printed material distributed by this college to the reg-
ular students. The second part, pertaining to the school of nursing, 
was based on knowledge of student government rules, conferences with 
the Director, Assistant Director, and the Curriculum Committee. The 
original draft of the student questionnaire was presented to this com-
mittee for discussion. The questionnaire was then revised before being 
administered to the students. 
The faculty questionnaire was based on the questions in the stu-
dent questionnaire, but only the key points were used. These question-
naires were distributed at a Faculty Council meeting after a few words 
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of explanation. Other faculty members not present at the meeting were 
sent copies of the questionnaire with a very brief note explaining the 
project. The faculty were contacted before the student questionnaires 
were distributed. 
Investigation of the school of nursing student government hand-
book showed that students were " ..•. expected to be on their honor at 
all times" as far back as 1946. However, when the rules were revised 
in September, 1953, this statement was not included. No one in this 
school being studied seems to remember why it was omitted. At present, 
the students do not have any statement in their rules and regulations 
which tells them that they are on their honor, although each student 
signs a slip of paper which states she will abide by the rules of the 
institution. 
The college, however, has always had an Honor System in one form 
or another, according to clts printed leaflet of explanation. The 
present form had been in effect for the past 25 years. There is an 
Honor Board composed of representatives from each class with a chair-
man who is a senior. The president and vice-president of the student 
government act as advisors. 
When a regular student registers at this college, she reads an 
explanatory statement and then signs an agreement to uphold the Honor 
System in all her activities in the college. Later there is a mass 
meeting where representatives from Honor Board and Student Government 
explain the "System." This is followed by small group meetings where 
the meaning of the Honor System, its responsibilities, and privileges 
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are explained in greater detail. The whole college life is "based on 
the ideal of personal honor and integrity." The Honor System is the 
most valued tradition of the college and the faculty and student body 
are convinced that it works. 
3. Limitations of Questionnaires 
Questionnaires are used extensively in sampling public opinion, 
and as a general opinion poll they have some value. Questionnaires 
also have some limitations. 
]j 
Marshall, speaking about questions and questionnaires, feels 
that it is very seldom that a question has a single answer or a single 
'£/ 
interpretation. Duker feels that the reliability and validity of a 
questionnaire are very low, except as a device for gathering informa-
l/ 
tion rapidly. Ahrens agrees that the use of questionnaires as a 
method of investigation is poor. However, he feels that a question-
naira has some worth if it is sponsored, well-organized, brief, and 
has its purpose clearly ~ated. 
~I 
On the other hand, Detchen believes: '~hen those to whom the re-
sults are of interest, can be given some share in the planning of the 
.!/M. s. Marshall, '~ho Wants to Know," School and Society (June 21, 1952), 
75:387. 
2/Sam Duker, "The Questionnaire is Questionable," Phi Delta Kappan 
(May, 1948), 29:386. 
1/H. J. Edward Ahrens, "The Validity of the Questionnaire," Science 
Education (February, 1950), 34:41-42. 
4/Lily Detchen, "Instructional Values Associated with the Use of 
Questionnaires," Scholastic Review (November, 1952), 60:481-486. 
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questionnaire and when multiple interpretational uses are made of the 
ll 
data accumulated, the questionnaire achieves its maximum value." 
She also feels that the questionnaire has instructional value for the 
students who fill them out, particularly when the subject matter is 
concerned with student self-government activities. 
Although all the students did not work on formulating these ques-
tionnaires, much of the material was based on the comments some of 
them had made. The results of the survey will be given to all the 
students. 
~I 
Gerberich and Mason were interested in the value of signed 
versus unsigned questionnaires. In the overall analysis of their 
study, more students gave positive responses to factual questions 
when they did not sign their names. The difference, however, did not 
appear significant. 
l/Detchen, op. cit., p. 486. 
~/J. B. Gerberich and J. M. Mason, "Signed Versus Unsigned Question-
naires," Journal of Educational Research (October, 1940), 42:122-126. 
CHAPTER IV 
PRESENTATION AND ANALYSIS OF THE DATA 
This chapter presents the accumulated data from the question-
naires which were submitted to the students and to the faculty. It 
also attempts to show the author's analysis of the data. The tables 
follow the subject matter of the questionnaire given to the students, 
with the faculty responses included as they apply to the subject being 
discussed. 
Table 1. Number and Percentage of Students and Faculty Who Expressed 
an Opinion as to Student Participation in the College Honor 
System During Their Preclinical Nursing Period 
Group Yes No 
No. % No. 7. 
? No Answer 
No. % No. % 
First Year 16 28 38 69 1 1 
Second Year 9 20 35 79 
Third Year 34 87 5 12 
Total 59 42 78 57 1 7 
Faculty 26 72 7 19 1 2 2 5 
In Table 1 are shown the responses of the students and faculty to 
the question asking them if they believed that students from their 
school of nursing were a part of the Honor System while at this certain 
college. Of the first-year class, 28 per cent believed that they were 
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on the Honor System while at the college, whereas 69 per cent did not 
think so. One student was uncertain. At the time of this study, 19 
students in this class were still attending this certain college. Of 
the second-year group, 20 per cent thought that they had been a part 
of the Honor System and 79 per cent did not think so. The third-year 
students include 33 students in the older section who actually had 
signed Honor System pledges while at the college. However, they did 
have proctors during quizzes and examinations. Of the total third-
year group, 87 per cent felt that they had participated in the Honor 
System and 12 per cent did not think so. 
One hundred thirty-eight students took part in the study. Forty-
two per cent thought that they had belonged to the Honor System, 57 per 
cent did not believe so, and one student was uncertain. 
The majority of the faculty, 72 per cent, believed that the stu-
dents were a part of the Honor System while at this certain college. 
This opinion was probably influenced by the fact that most of them had 
also attended the same college in their preclinical period. 
Table 2. Number and Percentage of Students Who Enjoyed Participating 
in This Program 
Group Yes No No. % No. % 
? No Answer 
No. % No. % 
First Year 15 93 1 6 
Second Year 5 55 4 44 
Third Year 10 28 18 52 3 8 3 8 
Total 30 50 23 38 3 5 3 5 
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Of the 16 first-year students who felt that they were, or had 
been, a part of the Honor System, 93 per cent enjoyed participating 
in this program. Fifty-five per cent of the second-year class agreed 
with them, but only 28 per cent of the third-year class thought that 
they had enjoyed the program. 
Half of the total group who thought that they had participated in 
the program expressed a liking for it, 38 per cent did not enjoy it, 
5 per cent were not sure, and 5 per cent did not answer. 
Table 3. Number and Percentage of Students Who Felt They Had a Good 
Orientation to the Program Compared With Those Who Wanted 
More Orientation 
Good Orientation More Orientation No 
Group Answer 
Yes No ? Yes No 
No. % No. % No. % No. % No. % No. % 
First Year 5 31 10 62 1 6 10 62 6 37 
Second Tear 9 100 9 100 
Third Year 9 26 25 73 23 67 9 26 2 5 
Total 14 23 ~ 74 1 1 42 71 15 25 2 3 
Twenty-three per cent of the total number believed they had been 
given a good orientation to the Honor System, whereas 74 per cent did 
not think so. All classes agreed that they would have liked more in-
traduction to the program. Only 23 per cent did not think any more was 
necessary. 
According to the individual classes, 62 per cent of the first-year 
students who had identified themselves with the program felt that they 
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had not received a good orientation to the aims and purposes of the 
Honor System at X college. The nine second-year students who believed 
that they had been a part of the Honor System also felt that the orien-
tation program was weak. Seventy-three per cent of the seniors did not 
feel that they had received a good orientation to the Honor System. 
Table 4 shows the scope of students' opinions on the desirability 
of participating in the Honor System. 
Table 4. Number and Percentage of Students Showing a Desire to Parti-
cipate in the Honor System 
Group Yes No ? No Answer No. ;. No. ;. No. ;. No. % 
First Year 31 81 6 15 1 2 
Second Year 24 68 10 28 l 2 
Third Year 3 60 2 40 
Total 58 74 18 23 1 1 1 1 
More first-year students, 81 per cent, expressed a desire to have 
been a part of the Honor System than the second-year class with 68 per 
cent, or the third-year class with 60 per cent. In each class certain 
students showed that they would not have wanted to be a part of the 
program had they been given an opportunity. 
Seventy-four per cent of the students who did not feel that they 
had been a part of the Honor System would have liked to have been a 
part of the program; 23 per cent said that they would not have wanted 
to participate, and one per cent did not answer; one per cent was not 
certain. 
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Table 5. Number and Percentage of Students Who Expressed Any Feeling 
About Not Belonging to the Honor System 
Group Yes No '7. No Answer 
No. % No. % No. % No. % 
First Year 13 34 23 60 2 5 
Second Year 14 40 18 51 3 8 
Third Year 2 40 3 60 
Total 29 37 44 56 5 6 
Although 81 per cent of the first-year students expressed a de-
sire to have been a part of the program (as shown in Table 4), only 
34 per cent of these students admitted that they had any feeling about 
not belonging to the Honor System; 40 per cent of each of the second-
and third-year classes expressed some feeling about not participating; 
and 5 per cent of the first-year and 8 per cent of the second-year 
students did not answer the question. 
Whereas 74 per cent of the total group expressed a wish to have 
participated in the Honor System, as shown in Table 4, only 37 per cent 
believed that they had any feelings about not belonging. 
Table 6. Number and Percentage of Students Who Observed Behavior at 
College Which Did Not Measure Up to Their Standards of Ac-
ceptable Behavior, and the Type of Behavior Seen 
Group Yes No No Answer clieadng No Answer No. % No. % No. % No. % No. % 
First Year 30 54 25 45 27 90 3 10 
Second Year 34 77 8 18 2 4 30 88 4 11 
Third Year 22 56 16 41 1 2 17 77 5 22 
Total 86 62 49 35 3 2 74 86 12 13 
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The first-year class and the second-year students reported very 
similar percentages of unacceptable behavior observed. The first year 
reported 54 per cent and the third year 56 per cent, with 2 per cent 
not answering. Ninety per cent of those reporting "yes" in the first-
year class identified this behavior as cheating, and 10 per cent did 
not answer. Of those in the third-year group who answered "yes," 77 
per cent reported behavior which could be called cheating, and 22 per 
cent did not name the kind of behavior which they objected to and which 
was not considered to be "acceptable." The second-year students re-
ported the highest incidence of unacceptable behavior, 77 per cent; 
4 per cent did not answer. This was called cheating by 88 per cent of 
these students reporting the behavior, and 11 per cent did not identify 
the actions. 
Sixty-two per cent of the total group of 138 students reported 
that they had seen evidence of unacceptable behavior while attending 
this certain college. These incidences of behavior were reported as 
cheating by 86 per cent of the group, while 13 per cent did not iden-
tify what they called unacceptable behavior. 
The term "cheating" was used to identify reported conduct which 
included talking to students about examinations, use of previous exam-
inations, copying from notes, and nonsanctioned use of books during 
quizzes and examinations. These reported incidents took place while 
classes were being proctored, according to three students, and two 
students reported that this type of behavior did not occur when classes 
were not proctored. These last few reported incidences are not signi-
ficantly large, but are interesting because they were written in by 
the students. 
Table 7. Number and Percentage of Students Who Reported Observed 
"Unacceptable Behavior" 
Observed Reported Reported 
Unaccept- to to Own No Answer 
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Group able Be- College School GoUege Faculty 
havior Facult;t 
No. % No. % No. % No. % No. % 
First Year 30 54 9 30 l 3 2 6 
Second Year 34 77 6 17 
Third Year 22 56 2 9 l 4 
Total 86 62 17 19 l l 3 3 
Not one of the students who answered the question pertaining to 
the reporting of unacceptable behavior admitted that she reported this 
behavior to the college authorities. However, 30 per cent of the first-
year students reported the behavior to their own school faculty. 
Although a total of 62 per cent of the students allegedly saw some 
form of behavior which they did not think was proper, only 19 per cent 
of them admitted reporting this behavior to the faculty in their school 
of nursing, and none admitted reporting it to the college administrators. 
This questionnaire did not attempt to learn whether the behavior was re-
ported more than once nor to which faculty members it was reported. 
("'\ 
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Table 8. Number and Percentage of Students Reporting Whether or Not 
They Had Ever Talked to Upper Classmen Who Had Participated 
in the Honor System 
Group Yes No ? No Answer 
No. 7. No. % No. % No. % 
First Year 15 27 38 69 2 3 
Second Year 15 34 26 59 3 6 
Third Year 11 28 23 58 5 12 
Total 41 29 87 63 10 7 
This question, although clear to the author, may possibly have 
caused some confusion in the students' minds. Ambiguity of the ques-
tion was not noticed until after the questionnaire had been completed 
and returned. The writer was attempting to find out if the students 
had ever discussed the value of the college Honor System with upper-
classmen who may have been a part of the program while they were at 
the college. 
Only 29 per cent of the total group reporting said that they had 
ever discussed the Honor System with upperclassmen who they thought 
had been a part of the program. 
Table 9. Attitudes of Upper Classmates Regarding the Value of the 
Honor System as Reported by Students in This Study 
Group Yes No 7 No Answer No. % No. 7. No. % No. % 
First Year 13 86 2 13 
Second Year 10 66 4 26 1 6 
Third Year 1 9 9 81 1 9 
Total 24 58 15 36 2 4 
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More first-year students who had discussed the value of an Honor 
System with upper classmates had favorable reports; 86 per cent of 
these first-year students seemed to feel that their older schoolmates 
liked the program. The second-year students reported that 66 per cent 
of their upperclassmen felt that the program had value. Of the 11 
third-year students who reported discussion of the Honor System with 
older students, only one student reported favorably, 81 per cent re-
ported unfavorably, and one student was uncertain. 
A total of 58 per cent of the 41 students who said that they had 
discussed the Honor System with upper students who believed that they 
had belonged to the program, recorded a favorable opinion from them, 
36 per cent unfavorable, and 4 per cent not sure. 
Table 10. Number and Percentage of Students Who Felt that They Were 
Expected to Be on Their Honor Always 
Group Yes No ? No Answer No. % No. % No. % No. % 
First Year 55 100 
Second Year 39 88 3 6 1 2 1 2 
Third Year 38 97 1 2 
Total 132 95 4 2 1 .7 1 
The entire class of first-year students felt that they were ex-
.7 
pected to be on their honor at all times in their own school of nurs-
ing, while 88 per cent of the second-year class agreed and 6 per cent 
disagreed, One student did not answer and another was uncertain. All 
but one of the third-year students felt that they were expected to be 
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on their honor at all times in their own school. 
Ninety-five per cent of the entire group included in this study 
believed that they were expected to be on their honor at all times, 
2 per cent did not think so, and only one student was uncertain. One 
did not answer. 
Table 11. Number and Percentage of Students Who Felt that "On Your 
Honor" Applied to Wards, Classes, and Dormitory Compared 
with Faculty's Understanding of Students' Belief 
Ward Area 
Group Yes No 7 No Answer 
No. % No. '7. No. % No. % 
First Year 54 98 1 1 
Second Year 42 95 1 2 l 2 
Third Year 39 100 
Total 135 97 1 .7 2 1.4 
Faculty 33 91 2 5 1 2 
Oormitorx 
Group Yes No. ? No Answer 
No. % No. % No. % No. % 
First Year 54 98 1 1 
Second Year 36 81 6 13 1 2 1 2 
Third Year 35 l89 3 7 1 2 
Total 125 90 10 7 2 1.4 l .7 
Faculty 29 80 3 8 1 2 3 8 
Classroom Area 
Yes No ? No Answer 
No. % No. % No. % No. % 
First Year 55 100 
Second Year 42 95 2 4 
Third Year 38 97 1 2 
Total 135 97 3 2 
Faculty 35 97 1 2 
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Although the entire first-year class felt that students were ex-
pected to be on their honor at all times, as shown in Table 10, 98 per 
cent of them felt that applied to the Ward situation and to the dorm-
itories, but all of this class felt that it applied to classes. Eighty-
eight per cent of the second-year students had reported that they be-
lieved that they were expected to be on their honor at all times, ac-
cording to Table 10, and 95 per cent of these second-year students be-
lieved that this honor applied to wards and classes, while only 81 per 
cent believed that it applied to dormitory life. Ninety-seven per cent 
of the third-year students believed that they were expected to be honest 
and they felt that this applied 100 per cent to ward work, 97 per cent 
to classes, and 89 per cent to dormitory. 
As a whole group, 97 per cent believed honor applied to wards, 
97 per cent also to classes, and 89 per cent to dormitory. 
The faculty responded with 97 per cent of them feeling that the 
students believed themselves on their honor in the classroom, 91 per 
cent on the wards, and 80 per cent in the dormitory. The author of 
this study, who did not participate in the survey, expected a 100 per 
cent yes response, particularly in the area of ward practice, because 
it seemed to be the accepted idea that students always reported medi-
cation errors or omissions of treatments. 
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Table 12. Attitudes of Students Regarding Participation of Whole Pro-
fessional Staff if "On Your Honor" Applies to ward Work 
Number and Percentage 
Group Yes No '1- No Answer 
No. '7. No. '7. No. % No. '7. 
First Year 34 61 12 21 4 3 5 9 
Second Year 25 56 18 40 1 2 
Third Year 20 51 17 43 1 2 1 2 
Total 79 57 47 34 6 4 6 4 
Table 12 shows the attitude of the students toward the need for 
participation of the entire professional staff if "on your honor" ap-
plies to ward work. This professional staff would have included grad-
uate nurses and doctors. 
The first-year students led with 61 per cent for complete pro-
fessional group participation. The second-year students were next 
with 56 per cent, and the third-year students followed closely with 
51 per cent. A small percentage of students from each class were un-
certain or did not answer. 
A total of 57 per cent believed that the whole professional staff 
should participate on the wards, and 34 per cent did not think so. 
Table 13. Reported Participation or Not, of Classroom Instructors 
Number and Percentage 
Group Yes No ? No Answer 
No. '7. No. % No. % No. % 
First Year 33 60 19 34 1 1 2 3 
Second Year 29 65 14 31 1 2 
Third Year 21 53 18 46 
Total 83 60 51 36 1 . 7 3 2 
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Sixty per cent of the first-year students said Yes, 34 per cent 
No, 1 per cent was uncertain, and 3 per cent did not answer in rela-
tion to the question as to whether or not they thought that instruc-
tors participated in the belief that students were expected to be on 
their honor in the classroom. Sixty-five per cent of the second-year 
students and 53 per cent of the third-year students also believed that 
instructors participated. 
Table 14. Number and Percentage of Students Reporting Presence of 
Instructors as Proctors in Classroom and the Use of Special 
Seating Arrangements 
Instruc- Spec-
Group tor in ial Room Seat-
No ? ing No ? 
No. J No. '7. No. '7. No. '7. No. '7. No. '7. 
First Year 42 76 11 20 2 3 46 83 9 16 
Second Year 30 68 13 29 1 2 22 50 22 50 
Third Year 23 58 14 35 2 5 35 89 3 7 1 2 
Total 95 68 38 28 5 3 103 74 34 24 1 .7 
In answer to this question pertaining to proctoring by instruc-
tors and use of special seating arrangements, 76 per cent of the first-
year students said that instructors stayed in the room, and 83 per cent 
of them said special seating arrangements were made. In the second-
year class, 68 per cent said Yes to proctoring and 50 per cent to spec-
ial arrangements of seating. Of the third-year group, 58 per cent be-
lieved that instructors stayed in the room for quizzes and examinations, 
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and 89 per cent seemed to feel that special seating arrangements were 
made. 
Although the author was thinking more of the students' home 
school, it is believed that most or the second- and third-year stu-
dents were influenced in their answers by their experiences at the 
affiliating schools. This was markedly noticeable in the answers 
given by the older students, particularly when they answered a later 
question on the value of an Honor System. 
Although 60 per cent of the students believed that instructors 
acted as if the students were on their honor in the classroom, as 
shown in Table 13, 68 per cent of the total group now have reported 
that the instructors stay in the room. Although 74 per cent of the 
students reported special seating arrangements made, this does not 
necessarily mean a contradiction of the belief that instructors feel 
that students are on their honor, because even in schools and colleges 
where the Honor System is believed effective, special seating arrange-
ments are made for the comfort of the student taking the examination, 
as well as to prevent anyone from claiming that another student was 
copying. 
Table 15. Feelings of Students as to Whether or Not All Students Were 
on Their Honor in the Dormitory 
Number and Percentage 
Group Yes No 1 No Answer 
No. % No. % No. % No. % 
First Year 30 54 24 43 l 1 
Second Year 10 22 31 70 3 6 
Third Year 4 10 32 82 1 2 2 5 
Total 44 31 87 63 4 2 3 2 
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The question of whether "on your honor" applied to the dormitory 
seemed to be the most significant in reflecting the feelings of the 
students regarding dormitory rules and regulations. 
Forty-three per cent of the students in the first-year class did 
not feel that all students were on their honor in the dormitory. Of 
the second-year class, 70 per cent did not think so either, and 82 per 
cent of the third-year students agreed with the others. 
More than half of the total number of students, or 63 per cent, 
did not feel that all students were on their honor in the dormitory, 
and only 31 per cent believed that they were. 
Table 16. Reaction of Students Regarding Compulsory Reporting of 
''W'rong'' Behavior Compared with Faculty Belief 
Number and Percentage 
Group Classroom Area 
Yes No ? No Answer 
No. '7. No. % No. '7. No. % 
First Year 25 45 28 50 1 1 1 1 
Second Year 5 11 37 84 2 4 
Third Year 2 5 4 79 6 15 
Total 32 23 96 69 1 . 7 9 6 
Faculty 1 2 33 91 2 5 
Ward Area 
Group Yes No ? No Answer 
No. % No. '7. No. % No. % 
First Year 35 63 17 30 2 3 1 1 
Second Year 25 56 16 36 1 2 2 4 
Third Year 14 35 18 46 1 2 6 15 
Total 74 53 51 36 4 2 9 6 
Facuhy 5 13 28 77 2 5 1 2 
(concluded on next page) 
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Table 16. (concluded) 
Number and Percentage 
Group Dormitorx 
Yes No ? No Answer 
No. % No. 7. No. 7. No. % 
First Year 32 58 20 36 2 3 1 1 
Second Year 6 13 36 81 2 4 
Third Year 2 5 30 76 7 17 
Total 40 28 86 62 2 1 10 7 
Faculty 5 13 28 77 2 5 1 2 
More students did not feel that they had to report "wrong" be-
havior than those who felt that it was compulsory. In the nursing 
practice area alone did those in favor of reporting others exceed 
those who did not feel compelled to report. 
This question of compulsory reporting of other students seemed to 
cause more concern in the minds of the students than any other question 
in the poll. Very many students were quite verbal in stating their re-
action to the reporting of someone else. 
Forty-five per cent of the first-year students felt that they 
should report another student who is doing something wrong in classes, 
whereas 50 per cent did not think so. The second-year students reacted 
quite strongly to this question; 11 per cent thought that they would 
report any undesirable behavior in the classroom, and 84 per cent did 
not think so. Among the third-year students, there were only 5 per 
cent who would report anyone in this area of classroom misbehavior, 
and 79 per cent said No. The others did not answer. 
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Reporting behavior on the wards seemed to show the professional 
interest of the nurses toward their patients. First-year students re-
sponded with 63 per cent Yes and 30 per cent No. Of the second-year 
group, 56 per cent felt that they would be compelled to report another 
student and 36 per cent did not agree. As the students grew older and 
had more experience elsewhere, they seemed to change their minds, be-
cause the third-year students did not feel quite as strongly about re-
porting violations on wards. Only 35 per cent said Yes and 46 per cent 
No, with 15 per cent not answering. 
The first-year students also felt more definite about reporting 
undesirable dormitory behavior. Fifty-eight per cent said Yes and 36 
per cent said No, whereas in the second-year class, 13 per cent said 
Yes and 81 per cent No. The third-year students followed with 5 per 
cent Yes and 76 per cent No, with 17 per cent not answering. 
The faculty results tally with one of the hypetheses of the 
writer before starting the study; namely, that the faculty would not 
generally believe that the students would report other students for 
noticed aberrant behavior. Ninety-one per cent did not believe that 
students would report wrong behavior of others in the classroom, 77 
per cent did not believe students would report other students for wrong 
behavior on the wards, and the same number and per cent did not feel 
that the students would report other students for violations of dorm-
itory rules and regulations. 
Table 17 shows the feelings of the students about first speaking 
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to the person who was doing something wrong before feeling the need 
to report her. 
Table 17. Feelings of Students in Regard to Speaking First to Non-
conformists 
Number and Percentage 
Group Yes No ~ No Answer 
No. % No. % No. % No. 7. 
First Year 46 83 6 10 2 3 1 1 
Second Year 35 79 8 18 1 2 
Third Year 32 82 4 10 1 2 2 5 
Total 113 81 18 13 3 2 4 2 
All three classes generally felt that this was the action to take. 
Eighty-three per cent of the first-year students, 79 per cent of the 
second-year class, and 82 per cent of the third-year class seemed to 
feel that they would speak to the nonconformist first. 
Eigh~one per cent of the total group in the study would want to 
speak to the student first before feeling compelled to report her for 
any wrongdoing; however, it is not known from this study whether the 
students would report her if she did not report herself after they had 
spoken to her; nor is it known if the 13 per cent who said that they 
would not speak to the student first would do anything about the sit-
uation. 
The students were then asked how they felt about the need for 
students to report their own wrong behavior. Their responses are shown 
in Table 18. 
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Table 18. Attitudes of Students Regarding the Need for Self-Reporting 
of Violations 
Number and Percentage 
Group Classroom Area Yes No ? No Answer 
No. % No. % No. % No. % 
First Year 40 72 13 23 1 1 l l 
Second Year 31 70 ll 25 1 2 l 2 
Third Year 32 82 7 17 
Total 103 74 31 22 2 1 2 1 
Ward Area Group Yes No ? No Answer 
No. % No. % No. % No. % 
First Year 47 85 5 9 1 1 2 3 
Second Year 38 86 4 9 1 2 1 2 
Third Year 39 100 
Total 124 89 9 6 2 1 3 1 
Group Dormitor;t Yes No ? No Answer 
No. '7. No. % No. % No. % 
First Year 39 70 13 23 1 1 2 3 
Second Year 25 56 15 34 2 4 2 4 
Third Year 71 28 25 10 1 2 
Total 92 66 38 27 4 2 4 2 
First-year students felt that self-reporting in the classroom was 
the best way to approach the problem, at the ratio of 72 per cent to 
23 per cent, with 1 per cent not certain and 1 per cent not answering. 
Of the second-year class, 70 per cent felt this was best and 82 per 
cent of the third-year class agreed, with 17 per cent disagreeing. 
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The ward work again seemed to be the most crucial issue of this 
group. The third-year students led, with 100 per cent believing that 
the nurse should report herself for any wrongdoing. The second-year 
students followed with 86 per cent Yes and 9 per cent No, 2 per cent 
not sure and 2 per cent not answering. The first-year students answered 
very similarly with 85 per cent Yes and 9 per cent No, with l per cent 
questionable and 3 per cent not answering. 
The percentages of the first- and third-year students were quite 
comparable in relation to the need for the individual student to report 
herself for any wrong dormitory behavior: first year, 70 per cent Yes 
and 23 per cent No; third year, 71 per cent Yes and 25 per cent No. 
The second-year class felt a little differently about this issue: 56 
per cent agreed that a student should report herself and 34 per cent 
disagreed. 
All three classes in the three areas agreed that students should 
report themselves for any aberrant behavior. The area of ward was 
the highest with a total of 89 per cent in favor of the need for self-
reporting, the classroom came next with 74 per cent, and the dormitory 
last with 66 per cent believing that self-reporting was necessary. 
Table 19. Attitude of Students as to Affect of Seriousness on Self-
Reporting of Behavior 
Number and Percentage 
Group Yes No ? No Answer 
First Year 
Second Year 
Third Year 
Total 
No. 
27 
29 
22 
78 
% 
49 
65 
56 
56 
No. % 
25 45 
9 20 
14 35 
48 34 
No. % No. % 
1 1 2 3 
5 11 1 2 
3 7 
6 4 6 7 
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Forty-nine per cent of the first-year students thought that a 
serious matter would affect their decision, 65 per cent of the second-
year class agreed, and 56 per cent of the third-year class also be-
lieved that a serious matter would alter their decision. 
It is not known from this study whether the seriousness would 
affect the student adversely or not in regard to reporting herself. 
The faculty were asked if a serious matter might affect the com-
pulsory reporting of another, so that their response could not be com-
pared with the students' answers. 
Table 20. Number and Percentage of Students' Att~tudes Toward Usual 
Self-Reporting Compared with Faculty Opinion 
Group Yes 
No. 
First Year 13 
Second Year 4 
Third Year 11 
Total 28 
Faculty 8 
Group Yes 
No. 
First Yliiar 29 
Second Year 20 
Third Year 36 
Total 85 
Faculty 27 
Student Government Rules 
No ? 
% No. % No. 
23 37 67 3 
9 38 56 2 
28 26 66 1 
20 101 73 6 
22 26 n 2 
Nursing Procedures 
No ? 
'7. No. % No. 
52 23 41 2 
45 21 47 1 
92 3 7 
60 47 34 3 
15 8 22 1 
(concluded on next page) 
% 
5 
4 
2 
4 
5 
% 
1 
2 
2 
2 
No Answer 
No. % 
2 3 
1 2 
3 2 
No Answer 
No. % 
1 3 
2 4 
3 2 
43 
Table 20. (concluded) 
Classroom Ethics 
Group Yes No ? No Answer 
No. % No. % No. % No. % 
First Year 12 21 39 70 2 3 2 3 
Second Year 7 15 34 77 3 6 
Third Year 14 35 22 56 1 2 2 5 
Total 43 23 95 68 3 2 7 5 
Faculty 8 22 25 69 3 8 
Twenty-three per cent of the first-year students believed that 
their fellow students usually reported themselves for wrong behavior 
and 67 per cent did not agree. Only 9 per cent of the second-year 
students said Yes and 86 per cent said No. The senior group seemed 
to agree rather closely with first-year students; 28 per cent said 
Yes and 66 per cent said No, that students did not report Student 
Government violations. 
The three classes varied widely in their answers as to the prob-
ability of fellow nurses reporting themselves for wrong behavior in 
Nursing Procedures. The third-year class felt most sure that students 
usually reported themselves, as shown by their 92 per cent agreement 
and only 7 per cent disagreement. Of the first-year students, 52 per 
cent believed that students usually reported nursing procedures errors 
or omissions, and 41 per cent did not think so. Forty-five per cent 
of the second-year class said Yes and 47 per cent said No. 
The senior class felt more strongly about the usual reporting by 
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students of classroom misbehavior, 35 per cent Yes and 56 per cent No. 
Only 21 per cent of the first-year class believed this to be true and 
70 per cent did not. Of the second-year class, 15 per cent said Yes 
and 77 per cent said No. 
As shown in Table 20, the faculty totals were quite comparable to 
the students'. Nursing Procedures led with 75 per cent, and Student 
Government Rules and Classroom Ethics violations each were 22 per cent 
for usual self-reporting. 
Table 21. Opinion of Students Regarding Strictness of Student Govern-
ment Rules 
Number ~d percentage 
Group Yes No ? No Answer 
No. % No. % No. % No. % 
First Year 7 12 48 87 
Second Year 24 54 19 43 1 2 
Third Year 5 12 30 76 3 7 1 2 
Total 36 26 97 70 4 2 1 .7 
Students today grumble about rules and regulations, student-made 
or administration-made. The second-year class was the only group which 
seemed to fit into this category: 54 per cent felt that the Student 
Government regulations were too strict and 43 per cent did not think 
so. The first-year students did not think so, according to their Yes 
percentage of 12, nor did the third-year class with the same. 
Only 26 per cent of the entire group who participated in the study 
believed that the student government rules were too strict despite the 
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fact that this was shown to be the weakest area of "honor" among the 
students, according to their answers. 
The faculty's responses to the question of whether or not they 
believed that the students felt the student government rules were too 
strict are as follows: 13 per cent Yes and 83 per cent No. This is 
a significant relationship. 
Table 22. Opinion of Students Regarding the Value of an Honor System 
Group 
First Year 
Second Year 
Third Year 
Total 
Worthwhile 
and 
Effective 
No. % 
36 65 
24 56 
6 15 
66 47 
Number and 
Worthwhile 
Not 
Effective 
No. % 
13 23 
14 31 
23 58 
50 36 
Percentage 
Little 
or No No Answer 
Value 
No. % No. % 
1 1 5 9 
4 9 2 4 
9 23 1 2 
14 10 8 5 
The first-year students led with 65 believing that an Honor Sys-
tem was both worthwhile and effective, with 23 per cent believing it 
worthwhile but not effective. One per cent felt it was of little 
value and 9 per cent did not answer, 
Fifty-six per cent of the second-year students believed whole-
heartedly in the Honor System, 31 per cent believed it was worthwhile 
but ineffective, 9 per cent were not sure, and 4 per cent did not an-
swer. 
The senior students did not look very favorably on the value of 
an Honor System. Only 15 per cent believed it to be valuable and work-
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able, 58 per cent did not agree to its workability, 23 per cent felt 
an Honor System was of little or no value, and 2 per cent did not an-
swer. This senior group, as mentioned earlier, is the class which has 
been exposed to affiliations and an Honor System in one of these schools. 
A total of 47 per cent of students believed that an Honor System 
was worthwhile and effective, 36 per cent believed it was worthwhile 
but not effective, and 10 per cent thought it was of little or no value. 
Table 23. Number and Percentage of Students Who Desired an Honor System 
as They Understood One 
Group Yes No ? No Answer 
No. % No. % No. % No. % 
First Year 41 74 12 21 1 1 l 1 
Second Year 28 63 14 31 1 2 1 2 
Third Year 12 30 22 56 1 2 4 10 
Total 81 58 48 34 3 2 6 4 
Seventy-four per cent of the first-year class agreed that they 
would like an Honor System as it had been explained to them before the 
study. Twenty-one per cent disagreed. The second-year group followed 
with 63 per cent in favor and 31 per cent against. Only 30 per cent 
of the third-year group wanted an Honor System as they thought they 
understood it. 
Tables 23 and 24 may show the effects of the different experiences 
of the students, as well as the fact that only 79 of them, predominantly 
first- and second-year students, were at the mass meeting at which the 
explanation took place. Therefore, the 59 remaining students must have 
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based their answers on their past experience, because the letter 
which was sent out with the questionnaire did not attempt to explain 
an Honor System. 
Fifty-eight per cent of the total group wanted an Honor System 
as they understood it from whatever their orientation had been, 34 per 
cent did not, 2 per cent were not sure, and 4 per cent did not answer. 
Table 24. Number and Percentage of Students Interested in Formulating 
Their Own System 
Group Yes No ? No Answer 
No. 7. No. 7. No. 7. No. 7. 
First Year 46 83 7 12 2 3 
Second Year 26 59 16 36 2 4 
Third Year 16 41 19 48 4 10 
Total 88 63 42 30 8 5 
A total of 63 per cent of the students indicated that they wanted 
to formulate their own Honor System. Thirty per cent did not want one, 
and 5 per cent did not answer. 
The first- and second-year students were in favor of formulating 
their own system, although many of these same people voted to have an 
Honor System as previously outlined. Of the first-year students, 83 
per cent wanted to formulate their own Honor System, and 12 per cent 
did not. Fifty-nine per cent of the second-year students also wanted 
their own, with 36 per cent not desirous of one. The third-year group 
still did not want an Honor System, their own or that of anyone else; 
41 per cent said Yes, 48 per cent said No, and 10 per cent did not an-
swer. 
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These total figures showed a gain of 6 per cent in favor of the 
students organizing their own Honor System and are about two to one 
in favor of having an Honor System in the school. 
If the student body accepts this report as representative of the 
wishes of 75 per cent of the entire student group at the time of the 
study and over 60 per cent of this group want to have an Honor System 
of their own, appropriate action should be taken to formulate a system 
which would apply in their school of nursing. 
The faculty question was worded slightly differently in that they 
were asked, "Do you think the majority of students would like to have 
an Honor System here?" Eighty per cent answered Yes, 11 per cent said 
No, 5 per cent were not sure, and 2 per cent did not answer. 
The college authorities will be the ones to decide if the students 
will belong completely to their Honor System with all its ramifications 
while they are at the college. 
Table 25. Attitude of Students Regarding Participation of All Pro-
fessional Nursing Staff if an Honor System is Established 
in the School of Nursing 
Number and Percentage 
Group Yes No ? No Answer 
No. % No. % No. % No. % 
First Year 51 92 2 3 1 1 1 1 
Second Year 38 86 5 11 1 2 
Third Year 33 84 1 2 5 12 
Total 122 88 8 5 1 .7 7 5 
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All three classes felt that if an Honor System was instituted 
here, all professional nursing staff should participate. The first 
year led with 92 per cent, the second year followed with 86 per cent, 
and 84 per cent of the third-year students believed the same, that 
all professional nursing staff should belong. 
The faculty question was different in that the word was "would 
participate" instead of "should participate" as used in the student 
questionnaire. Eighty-six per cent of the faculty believed that all 
would participate, 8 per cent did not think so, 5 per cent were not 
sure, and 2 per cent did not answer. 
The last question on the student questionnaire asked: "What 
changes do you feel would be necessary in order to have an Honor Sys-
tem here in the Hospital? (This would include the School of Nursing.)" 
Not all students answered this question. Some answers were dupli-
cates of others. 
The first-year students wrote in: 
"I really have not been here long enough to know about the 
systems on wards etc. The system in classes would not re-
quire any drastic change." 
"There is a need for a strong house counsel." 
"Each student should be on her honor to report herself. She 
should be assigned some small duty." 
"Instructors should leave room and be more impressed by our 
honary abilities." 
"One thing that I do resent and could be improved by the 
Honor System would be the Housemothers checking at night--
needless because the girls will be on their honor to have 
lights out at eleven." 
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"I think that the whole school would have to cooperate. In 
some colleges the students take an oath saying that they will 
not cheat and will report anyone who is cheating. I think 
many studeats feel they would be "squealing" on others." 
"I do not feel that it should be compulsory to report anyone 
who was seen doing wrong." 
"Proctoring, as to 'lights out' should definitely be on the 
honor system. If chapel is to be required, stipulations 
should be for the of fenders." 
"No change--people are people." 
"I don't think much would have to be changed for I feel that 
we are on more or less of an honor system already. I feel 
it is necessary to feel this way if you are to have the proper 
integrity to be a nurse." 
"No change except in the girls themselves." 
"The instructors would have to trust us. There would have 
to be a strong feeling of honor among the students which 
could only be present if all the students believed in it--
or at least a great majority. I don't think we should be 
forced to report others. They should have enough honor to 
report themselves. I think if this was accomplished, it 
would be a terrific drawing card for the school of nursing." 
"A more free relationship between students and faculty. 
There should be some enforcing of current rules, and a 
better method of expressing opinions than a mass meeting." 
"People would have 
the honor system. 
everyone about the 
to realize that they would benefit by 
Actual changes would be the teaching of 
system and trying to get their cooperation." 
"Explain it to everyone." 
"100 per cent support is needed. Include a complete outline 
in the school catalogue." 
"Students will have to be given their own power and not be 
overridden by an authority. A special Honor Board needs to 
be set up to handle all violations. There should be fair 
representation of all the classes." 
"No special seating arrangements during exams or quizzes." 
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Second-year students added these comments: 
"Dent use the honor system half-heartedly. Give it a trial 
period." 
"More trust put in the students in the Dorms, Classes and 
on the Wards." 
"Set up their own standards, Older students would have to 
teach the younger students." 
"First of all we need a student government that functions 
for the students, by the students themselves and not by 
one person." 
"Severe punishment when someone is found cheating or delib-
erately doing something wrong." 
"A change of attitude of the personnel toward each other," 
"Many changes in the rules would be necessary." 
"Do not treat students like children or they will act as 
children." 
"Certain people who feel it is their duty to set up all rules, 
regulations, activities, etc. should have a reorganization 
of their duties. The student government should be the govern-
ing force along with an advisor in an advising capacity only. 
We are certainly old enough and are given enough responsi-
bility on wards to be able to govern ourselves." 
"Need for a student court, a place to mete out punishment." 
The third-year students listed their comments and as most of them 
duplicate those already mentioned, they will not be repeated, 
"It would help if our own school appeared to trust us as 
much as the affiliating schools do." 
"A better understanding of the rules and regulations rather 
than an interpretation of each rule to meet someone else's 
needs would be necessary." 
"Be more practical and less ethereal." 
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CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
The purpose of this study was to determine how a group of stu-
dent nurses in a selected school of nursing felt about an Honor System. 
A questionnaire was formulated by this author in order to ascertain 
how students felt: 
l. About the Honor System at a certain college which they at-
tended or were now attending as part of their student-nurse 
education 
2. Whether or not they believed that they were on their honor in 
their own school of nursing, and if so, in which areas they 
believed that "on your honor" applied 
3. About instituting a formal Honor System in their own school 
of nursing. 
One hundred eighty-two questionnaires were given to the students. 
One hundred thirty-eight, or 75 per cent, of the students returned 
completed questionnaires. The participating students included 55 first-
year students, 44 second-year students, and 39 nurses in their third 
year. 
A supplementary questionnaire was made and given to the School 
Faculty. Forty-eight were distributed and 36, or 75 per cent, were 
returned completed. A minor purpose of this report was to determine 
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what the faculty thought that students believed about honor and Honor 
Systems. 
1. Summary of Findings 
1. School Faculty believed that the students thought they were on 
the Honor System twice as frequently as the students them-
selves believed it. 
2. About one half of the students who reported belonging to the 
Honor System at the college believed that they had enjoyed 
participating in it. 
3. Very few students believed that they had received proper orien-
tation to the Honor System at the college. 
4. About three fourths of those who did not believe that they had 
been a part of the Honor System at the college expressed a wish 
that they could have participated. 
5. Only half of the students who expressed a desire to have been 
a part of the Honor System at the college admitted having any 
feelings about not belonging to it. 
6. About two thirds of the group in this study reported seeing 
undesirable behavior among the other students in classes at 
the college. The majority of these students called it "Cheat-
ing." These classes were proctored in almost every instance. 
7. No student admitted reporting this unacceptable behavior to 
the college administration, and only 19 per cent reported it 
to their own school faculty. 
8. Nineteen per cent of the faculty admitted hearing the students 
54 
discuss whether or not they had belonged to the Honor System, 
but cheating was not mentioned on the faculty questionnaire. 
9. Few students had ever talked to upper classmates who had sup-
posedly been on the Honor System. Of those who did, however, 
more than half reported a favorable attitude toward the program. 
10. Ninety-five per cent of the students believed that they were 
expected to be on their honor always in their own school of 
nursing. 
11. Ninety-seven per cent of the students believed that "on your 
honor" applied to wards and classes, and 90 per cent believed 
it applied to the dormitory. 
12. Fifty-seven per cent of the student group believed that the 
whole professional staff did act as if honor were expected on 
the wards. 
13. Sixty per cent of the students believed that instructors ex-
pected "honor" in their classes; however, 68 per cent reported 
that instructors stayed in the room, and 74 per cent reported 
the making of special seating arrangements. 
14. Only 31 per cent of the students believed that all students 
were on their honor in the dormitory. 
15. Only 28 per cent of the students were in favor of compulsory 
reporting of wrong behavior in the dormitory, and 23 per cent 
were in favor of compulsory reporting of wrong behavior in the 
classroom. Fifty-three per cent, however, favored compulsory 
reporting of aberrant behavior on the wards. 
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16. Eighty-one per cent of the students felt that they would pre-
fer to speak first to a student who was doing something wrong. 
17. Seventy-four per cent of the students believed that they should 
report themselves for class violations; 89 per cent believed 
self-reporting necessary for ward practice errors and omissions; 
and 66 per cent believed that students should report themselves 
for violations of dormitory rules. 
18. Only 26 per cent of the students in the study believed that 
student government rules ware too strict. The Faculty's opinion 
of what they believed the students thought about the strictness 
of the student government rules was 13 per cent Yes and 83 per 
cent No. 
19. Forty-seven per cent of the students believed that an Honor 
System was worthwhile and effective; 36 per cent believed that 
it was worthwhile but not effective; and 10 per cent felt that 
it was of little or no value. Fifteen per cent did not answer. 
20. Fifty-eight per cent of the students were willing to have an 
Honor System as they felt they knew one. However, 63 per cent 
of the total group of students professed a desire to formulate 
their own system. 
21. Eighty-eight per cent of the group reporting believed that all 
professional staff (nursing) should belong to the Honor System 
if one were started in the hospital (and nursing school). 
Eighty-six per cent of the faculty believed that all the pro-
fessional nursing staff would participate if an Honor System 
were instituted here. 
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22. Although 63 per cent of the students would like to start their 
own Honor System, only 47 per cent believed that an Honor Sys-
tem was worthwhile and effective, 
2. Conclusions 
Sixty-eight per cent of the student group participating in the 
study expressed a desire to formulate an Honor System in their School 
of Nursing. This would seem to indicate that the majority of students 
had some feeling of need for change or improvement in the attitude of 
all students toward rules and self-government. 
Very few students actually know whether or not they were on the 
Honor System while at this certain college, Theoretically, none of 
them was, despite the signed pledges of the upper part of the oldest 
group if examinations were proctored. 
"Cheating," therefore, as reported by the younger groups, does 
not actually constitute a violation of the Honor System, nor a weak-
ness of it, if the students were proctored and no orientation to the 
Honor System was given. Only one student reported that this cheating 
was done by her own classmate. Ten students identified the miscreants 
as students from the other school of nursing who shared the classes. 
It is worthy of mention that none of these students from either school 
shares classes with the regular students from the college who are a 
part of the complete Honor System. 
Students generally do not report undesirable behavior, even though 
they know this behavior is not sanctioned by the administration either 
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at the college or in the school of nursing. 
Students do not like to feel that they are compelled to report any 
other student, although they do profess to feel a certain compulsion 
to report themselves for misbehavior. 
Students generally do not feel that rules and regulations are too 
strict, although a few are very outspoken about the rigidity of rules. 
Nursing practice is the strongest area in the nurse's integrity, 
as shown by faculty and students' opinions alike. Dorm&tory living 
with its necessary restrictions seems to be the weakest area. 
The belief of the faculty about student nurses' feelings and the 
actual feelings of the student nurse were comparable in most instances 
in this study. 
The position of the student in the school, and the amount of af-
filiating experience she had had, seemed to influence her reaction to 
the questionnaire. 
Many students feel that "honor" is one's own conscience and can-
not be mechanized or organized by a "system." 
Although a majority of students expressed a desire to start an 
Honor System in their own school of nursing, only about three fourths 
of this number felt that an Honor System was worthwhile and effective. 
3. Recommendations 
The following recommendations are made: 
1. That students and faculty review this study before deciding for 
or against an Honor System in the School of Nursing 
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2. That a representative from the college discussed in this study 
critically review this report 
3. That representatives from the "other school of nursing," whose 
students share the college classes with the students in the 
study, critically review this report before changes in classes 
take place, and as a basis for considering an Honor System at 
their own school 
4. That lines of authority, duties, and responsibilities of indi-
viduals, faculty members, and housemothers be reviewed 
5. That Student Government rules and regulations be studied care-
fully by the students and the faculty 
6, That better interpersonal relations take place between all 
professional staff, as well as between faculty and students 
7. That an Honor System should be formulated by the students after 
thorough investigation into this area 
8. That, if an Honor System is organized, it should be democratic, 
worthwhile, and effective, and should include all professional 
nursing staff 
9, That proper orientation of the aims and purposes of an Honor 
System be given to all who will participate in it so that it 
can be truly worthwhile and effective. 
APPENDIX A 
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March 12, 1956 
Dear Student: 
As part of a study I am doing, I would like to know how 
you feel about an Honor System, as it may or not apply to you. 
As it is your opinion you want, we hope that you 
will fill out this questionnaire, answering each question as fully 
as you can. Your extra comments will be appreciated. 
Do not sign your name unless you wsnt to. However, it 
would be helpful in tabulating the results if you would identify your 
class. 
You will probably not be answering all the questions, but 
answer all the ones which you feel apply to you. 
Please return the questionnaire to my office 
Thank you for your cooperation. 
Very sincerely, 
Margaret Holmes, R. N., 
Health Coordinator 
APPENDIX B 
OPINION QUESTIONNAIRE 
DO NOT SIGN YOUR NAME 
PART I. 
l. Were you a part of the Honor System while attending 
college during your Pre-Clinical period? 
2. If you answered "YES", did you enjoy participating 
in this program? 
3. Do you feel that you had a good orientation to 
the aim and purposes of the Honor System at the 
college? 
4. Would you have liked more explanation of the 
Honor System as it applied to the college? 
5. If you were NOT a part of the Honor System, do you 
Class Div. 
YES 
NO 
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YES_.,_._ 
NO 
YES 
NO 
YES 
NO 
think you would have liked to have been a part of it? YES 
6. Do you have any feeling about not belonging to 
this Honor System? 
7. Have you ever seen any behavior at college which did 
not measure up to your standards of "acceptable 
behavior"? 
8. If "YES", describe what you saw. 
NO 
YES 
NO 
YES 
NO 
9. Did you report this behavior to the college authorities? 
YES 
NO 
10. Did you report this behavior to your school faculty? YES 
NO 
11. Have you ever talked to upper classmates who may have 
participated in the Honor System while at this college? YES 
NO 
12. If ''YES", did they feel an Honor System was worthwhile? YES 
NO 
PART II. School of Nursing 
13. Although you do not have an "Honor System" here, as 
such, do you feel that you are e~pected to be on your 
honor always? 
14. Do you feel that being "on your honor" applies to 
all phases of your life here? Wards 
YES 
NO 
YES 
NO 
Classes YES 
NO 
Dorms. YES 
NO 
15. If "on your honor" applies to ward work, do you 
feel that the whole professional staff participate? YES 
16. If "on your honor" applies to classes do all 
instructors participate? 
17. Do most instructors stay in the room during exam-
inations and quizzes? 
NO 
YES 
NO 
YES 
NO 
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18. Do most instructors make special seating arrangements 
just for examinations? 
19. If you feel that "on your honor" applies to dormitory 
life, do you feel that all students participate? 
20. If you were to see another student doing something in 
class, on the wards, or in the dormitories, which you 
felt was not right according to your standards, or 
against the regulations, would you feel compelled to 
report her to someone? 
YES 
NO 
YES 
NO 
Classroom YES 
21. Would you speak to the student first? 
NO 
wards YES 
NO 
Dorms. YES 
NO 
YES 
NO 
22. Would you expect the student to report herself if she 
has done anything which is not right according to your 
standards or according to the regulations here? 
Classroom YES 
NO 
wards YES 
NO 
Dorms. YES 
NO 
23. If this was a serious matter would you feel any 
different from above? YES 
NO 
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24. Do you feel that students usually report themselves if 
they do anything contrary to: 
Student Government rules YES 
Nursing Procedures 
Classroom Ethics 
25. Do you feel that student government regulations here 
are unusually strict? 
26. Do you feel that an Honor System as outlined in 
NO 
YES 
NO 
YES 
NO 
YES 
NO 
63 
your explanation is: Check one 
A worthwhile idea and effective 
A worthwhile idea but not effective 
Of little or no value 
27. Would you like to see Honor System as outlined put 
into effect for your entire student nursing course? YES 
28. Would you be interested in formulating your own 
Honor System? 
29. Do you feel that all the professional nursing staff 
should participate in the Honor System if one was 
organized here? 
30. What changes do you feel would be necessary in order 
to have an Honor System here in the Hospital? 
Comments: 
NO 
YES 
NO 
ns 
NO 
APPENDIX C 
FACULTY QUESTIONNAIRE 
1. Is it your understanding that the students are on the 
Honor System while at the college during their Pre-clinical 
period? YES 
NO 
2. Have you ever heard the students discuss whether or 
not they were on the Honor System? YES 
NO 
3. Do you think that the students believe that they are 
expected to be "on their honor" here? 
4. Do you believe that a student would report 
Classroom YES 
NO 
wards YES 
NO 
Dorms. YES 
NO 
another one if she saw her doing anything wrong? 
5. If this was a serious matter do you think it 
would change the situation any? 
Classroom YES 
NO 
wards YES 
NO 
Dorms. YES 
NO 
YES 
NO 
6. Do you believe that a student would correct another 
one if she saw her doing anything wrong? YES 
NO 
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7. Do you feel that students usually report themselves if 
they do anything contrary to: 
Student Government Rules YES 
Nursing Procedures 
Classroom Ethics 
8. Do you think that the majority of the students feel 
NO 
YES 
NO 
YES 
NO 
that the Student Government regulations are too strict? YES 
NO 
9. Do you think that the majority of the students would 
like to have an Honor System nere? 
10. Do you believe that all the professional nursing 
staff should participate in the Honor System if one 
is organized here? 
YES 
NO 
YES 
NO 
65 
BIBLIOGRAPHY 
("\ 
. ' 
BIBLIOGRAPHY 
Ahrens, H. J. Edward, "The Validity of the Questionnaire," Science 
Education (February, 1950), 34:41-42. 
Anonymous, "Honesty in College Exams Under the Honor System," School 
and Society (April, 1930), 31:577-580. 
Burdette, Franklin L., "North Carolina 1 s Honor System," School and 
Society (June, 1936), 43:772-773. 
Cabot, Richard C., The Meaning of Right and Wrong. The Macmillan 
Company, New York, 1933. 
Campbell, William Giles, "A Comparative Investigation of the Behavior 
of Students Under an Honor System and a Proctor System in the 
Same University," Southern California Education Monograph, 
Number 6, The University of Southern California Press, Los Angeles, 
California, 1935. 
Crawford, C. C., "Why Children Cheat," National Parent Teacher (January, 
1952), 46:24-26. 
Curtis, H. S., "Can the Schools Train in Honesty?" School and Society 
(October, 1943), 58:261-262. 
Detchen, Lily, "Instructional Values Associated with the Use of 
Questionnaires," Scholastic Review (November, 1952), 60:481-486. 
Drake, Charles E., "Why Students Cheat," Journal of Higher Education 
(November, 1941), 12:418-420. 
Duker, Sam, "The Questionnaire is Questionable," Phi Delta Kappan 
(May, 1948), 29:386-392. 
Gerberich, J. B., and J, M. Mason, "Signed Versus Unsigned Questionnaires," 
• Journal of Educational Research (October, 1940), 42:122-126. 
Hartford, Ellen Ford, "Emphasis on Moral and Spiritual Values," 
The Clearing House (May, 1953), 27:512-522. 
-66-
Hartshorn, Hugh, and Mark A. May, Studies in Deceit. The Macmillan 
Company, New York, 1928. 
67 
Hartshorn, Hugh, Mark A. May, and Frank Shuttleworth, Studies in the 
Nature of Character, The Macmillan Company, New York, 1930. 
Lenhard, Frank Glenn, "Intellectual Standards Are Not Enough," Journal 
of Higher Education (April, 1950), 21:185-188. 
Marshall, M. S., "Who Wants to Know?" School and Society (June, 1952), 
75:385-389. 
Mathews, C. o., "The Honor System," Journal of Higher Education 
(November, 1932), 3:411-415. 
Meineche, Charlotte DrullllllOnd, "Student Government and the Honor Code," 
Junior College Journal (April, 1953), 23:426-434. 
Minor, J. B., "The Control of College Cheating," School and Society 
(August, 1930), 32:199-201. 
Norman, R. B., "Honor System in Amarillo High School," School Activities 
(February, 1949), 20:184-185. 
Norman, Ralph D., "A Review of Some Problems Related to the Mail 
Questionnaire Technique," Educational and Psychological Measure-
~ (Summer, 1948), 8:235-247. 
Remmers, H. H., Introduction to Opinion and Attitude Measurement. 
Harper and Bros., New York, 1954. 
Roberson, John R., "Honor System," Atlantic Monthly (June, 1950), 
185:95-96. 
Robinson, Elmo A., "Fairness in Examinations," School and Society 
(May, 1948), 58:371-372. 
Ross, Lazarus, "Thoughts on Character Education," High Points (October, 
1953), 35:14-15. 
Seltzer, Judith (camp.), The Red Book, Pamphlet, Student Government 
Association of Radcliffe College, 1955-1956. 
Shannon, J. R., "Percentage of Return of Questionnaires in Reputable 
Educational Research," Journal of Educational Research (October, 
1948), 42:138-141. 
68 
Stevens, Andrew C., "Junior High School Honor Code and Open Campus," 
California Journal of Secondary Education (October, 1954), 
29:326-328. 
Student Council Gordon College, Danger, Look Inside, Pamphlet, 1953. 
Student Government Association of Simmons College, The Simmons Honor 
System, Pamphlet, 1955. 
Student Government Association of Skidmore College, The Skidmore Honor 
System, Pamphlet, 1953. 
Time Magazine, "Spanish Cutlets a la Mode," May 28, 1956. 
Topp, Robert F., and Lacey A. Eastburn, "The School and Moral 
Education," Journal of Education (March, 1954), 136:173-174. 
Van Pool, Gerald M., "Our Students Can Be Trusted," School Activities 
(February, 1954), 25:179-181. 
Wahlquist, John T., "The Honor System in American Colleges and Uni-
versities," School and Society (January, 1953), 37:757-760. 
Whitney, Frederick, The Elements of Research. Prentice Hall, Inc., 
New York, 1950. 
Whitsal, Dottie, "What Price Grades," Peabody Journal of Education 
(May, 1954), 31:347-348. 
Wiggam, Albert Edward, "Do Brains and Character Go Together?" School 
and Society (October, 1941), 54:261-265. 
